The purpose of this study is to describe the holistic thematic learning at elementary school in the implementation of Curriculum 2013 in Indonesia: ie to know wether the learning is thematic and holistic. The research method used is descriptive qualitative. Data were collected through documentation, observation, and interviews. Data were analyzed based on Miles & Hubermen interactive model. Conclusions are determined by triangulation of methods and sources. This study has two findings: 1) in preparing the theme networking, each subject indicator has not been associated with subthemes, 2) thematic learning is not designed holistically through cognitive, affective, and psychomotor aspects. Based on these findings it can be concluded that the implementation of Curriculum 2013 on thematic learning in Indonesia is not in accordance with the characteristics of a holistic thematic learning. It is not thematic and holistic. The results of the study imply that in designing the theme networking, the teacher should link the each subject matter with subtheme. Teachers must develop students' ability holistically on the cognitive, affective, and psychomotor aspects in a balanced.
INTRODUCTION
Elementary school students are generally between the ages of 7-12 years. Intellectual development of elementary school students are in the concrete operational level. At this stage, students begin to develop logical thinking, but still very bound by conceptual facts, it means it is still confined to real objects [1] . Another feature of the thinking stage of elementary school students are integrative and hierarchical thinking. Integrative means that students understand knowledge is an intact and integrated thing. Students have not been able to sort out the concept of the various disciplines. While hierarchical thinking means that students learn from a simple to the more complex concepts.
Learning which is in accordance with the elementary school students characters are thematic learning. Thematic learning is an integrated learning model that integrates multiple subjects in a single entity that is bound by the theme. The theme used as the bound between concepts, topics, and ideas of the course from one another [2] . As one model of integrated learning, thematic learning is a learning activity that combines a comprehensive and integrated knowledge that naturally connects facts and ideas in an attempt to understand the world. Thematic learning can increase students' score and motivation [3] . Thematic learning insists to inspire students' creativity, imagination, compassion, self-knowledge, social skills, and emotional health [4] . Learning thematic can also increase the scientific work of students [5] , improving life skills [6] , and increasing mastery of science concepts [7] .
Students at these ages are still experiencing good growth physically, intellectually, and emotionally. The development speed of each student is varying, depending on their interaction with their family, school, and people around their house. Learning process must also develop the ability of students holistically in cognitive, affective, and psychomotor equally. Holistic learning cultivates a whole human being to understand the world [4] . Learning that emphasizes only the cognitive aspect and ignores the affective and psychomotor aspects causes the development process to be unbalanced [8] .
Based on these discussions, the learning that suits the characteristics of elementary school students is holistic thematic learning. Implementation of thematic learning in Indonesia was started in the 2004 curriculum. It was done in grade 1 and grade 2. It was then refined in Curriculum 2006, which was implemented in grade 1 to grade 3. After a few years, thematic learning in the 2006 curriculum has not been implemented [9] [10] . The weakness was caused by teachers who do not understand concept of thematic learning.
In 2013, Indonesian government imposed curriculum 2013. Curriculum 2013 was made based on the evaluation of the curriculum 2006 implementation which only emphasized on the development of cognitive aspect, but it had not described aspects of attitudes, skills and knowledge holistically [11] . The feature of curriculum 2013 at the elementary level is a thematic learning done on grade 1 to grade 6 and learning which have to develop cognitive, affective, and psychomotor equally. So characteristic of Curriculum 2013 for elementary school is holistic thematic learning.
Two semesters after the implementation of Curriculum 2013, the Minister of Education issued a letter No. 179 342 / MPK / KR / 2014, to stop the implementation of Curriculum 2013, except some pilot project schools. The dismissal decision by the Minister of Education was based on recommendations of Curriculum Implementation Evaluation Team, which results showed that preparatory curriculum 2013 was too fast that there were various conceptual and technical problems. Some of the conceptual problems are inconsistencies between ideas with curriculum design and disharmony with the idea of the contents of the book, while the technical problem was the lack of school readiness and teachers preparation in implementing the curriculum 2013.
Thematic learning had not been implemented in curriculum 2006, whereas in curriculum 2013, thematic learning is still conceptual problems. Only creative teachers can apply thematic lessons in the 2013 curriculum (Ain, et al, 2014) , whereas the ability of elementary school teachers to apply thematic learning is still low [12] . This condition informed that the thematic learning on the curriculum 2013 implementation is still to be perfected.
Base of these conditions, the question is the implementation of thematic learning in accordance with the concept of curriculum 2013: thematic and holistic? This research is very important to know whether the implementation of thematic learning is in accordance with thematic and holistic criteria. If it is not revealed, the implementation of a curriculum doesn't reach the expectation and same with separated learning. The results of this study can be used as a basic to improve the implementation of Curriculum 2013, particularly in designing thematic learning holistic.
Purpose of the Research
The purpose of this study is to describe whether the holistic thematic learning at elementary school level in the implementation of Curriculum 2013 is thematic (all integrated subject related to the theme/subtheme) and holistic (develop all abilities' aspect of students holistically in cognitive, affective, and psychomotor equally). The research questions are formulated as the following: how the teachers plan and implement a holistic thematic learning. Planning a thematic learning analysed how teachers make the theme networking and how teachers develop lesson objectives in the cognitive, affective, and psychomotor aspects holistically, then it comparison with implement of the holistic thematic leaning in class.
METHODS

Research Design
This research used descriptive qualitative approach. This research was conducted by analysing lesson plans created by teachers (as reflected in the guide book for teachers) and observe the teaching and learning process in thematic learning classes at elementary school level with the natural background.
Subject of Research
The Subjects of the study is 8 teachers who were teach thematic learning in SDN Jember Lor 03 and SD Al Hikmah Surabaya, East Java Province, Indonesia. The study was conducted in the fourth grade at both schools. The research was conducted in October 2014 until February 2015.
Data Collection
This research data was collected through the observation of thematic learning in the fourth grade, with the sub-theme "Let love our environment". The teacher gives the lesson plan to the researcher before the learning starts. Researchers do check the compatibility between lesson studies with the implementation of thematic learning. Checking is more emphasized on thematic learning characteristics, the theme bound of each integrated subject. Checking is also done on the implementation of learning holistically concerning aspects of cognitive, affective, and psychomotor. If the researcher feels a mismatch it will be done in-depth interview on the problem. Thus, data collection techniques in this study are: 1) documentation, 2) observation, and 3) interview.
Data Analysis
Data analysis is performed using interactive model [13] . Data analysis starts from data reduction, data display, and conclusion. The analysis is performed on data obtained from documentation, observation, and interview, through method triangulation. Triangulation is also done on different sources (source triangulation), ie 4 fourth grade teachers every school. Triangulation is done in an effort to increase the trust of research so that obtained conclusion that can be justified its validity.
RESULT AND DISCUSSION
Theme Networking
The link between the theme and the subjects matter described in the theme networking. Based on an analysis of the guide book for teacher, it does not theme networking but Basic Competence networking that link the subtheme to the basic competencies and indicators networking that link the subtheme to the indicators for each subject. One examples of Basic Competence networking for the sub-theme "Let Love the Environment" is presented in Figure 1 . Figure 1 shows that the invisible link between the sub-theme "Let Love our Environment" with the basic competence on each lessons. The figure also shows that Curriculum 2013 integrates all the subjects into themes/subthemes. The lessons are science, social, mathematics, Indonesian, citizenship, sport, and art. Integrating all subjects into theme/subtheme seems "forced" because some basic competencies do not have any link with subtheme. If a lesson cannot be linked to the theme/subtheme, the lesson should be taught separately.
In order to know the link of the theme/subtheme with every subjects matter, the analysis should be developed through indicators networking. The basic competence and indicators networking listed in guide books for teachers on thematic learning in Curriculum 2013. Unrelated basic competence with subtheme because the basic competence is a general competency that will be developed into indicators and learning objectives. For example, indicator networking of fourth grade on the theme 4 "Caring other Beings", subtheme 3 "Let Love the Environment", presented in Figure 2 . Figure 2 shows that the subjects integrated are art, mathematics, and sport. Based on Figure 1 , the indicator of every lesson has not been associated with the subtheme. There was no link between the subtheme "Let Love our Environment" with indicators of art: "singing anthem with new techniques and correct solmization". There were no linked subthemes with sport indicators: "compiling menus nutritionally balanced after getting to know the food pyramid", and there was no link the subtheme with mathematic indicators: "arithmetic operations addition and subtraction of fractions having equal and not equal".
Researchers sought to find out how teachers arrange the network theme. Teachers A stated as follows: "Sorry, I didn't teach them in accordance with the guide book, I am still trying to understand Curriculum 2013" (AG206). The same was stated by teacher B as follows:
"Please give me any suggestion when you know that my teaching was not in accordance with the guide book" (AG104). From the statement of the teachers, the teacher started to try to teach thematic learning in accordance with guide book for teacher and student. Teachers do not understand how to put together thematic learning, determines the network of the theme of the chosen theme, as the result, anything in the guide book will be followed by teachers and taught to students.
Math
Based on the description and analysis of the data of theme networking, data obtained from the documentation states that the indicator of every subject has not been linked to the theme and the data obtained from the interviews show that teachers teach in accordance with guide book, so the result indicates that each subject indicator has not been associated with the theme/subthemes.
The result of the study is the indicator for each subject has not been associated with the subthemes. This means that the implementation of thematic learning on the Curriculum 2013 has not yet matched the characteristics of thematic learning: ie theme/subtheme as linked to the integrated subject matter. Curriculum 2013 serves theme networking through the link basic competence and indicators with theme/subthemes. According to Fogarty (1991: 54) thematic learning integrates the subject matter, therefore the indicators is to be associated with the theme/subtheme.
The researcher develops interviews with teachers about the training of thematic implementation in the Curriculum 2013. Based on the interview, the training provides information to the teacher why the curriculum should change, what are the indicators, and how to use the guide book. The training does not teach how to design thematic learning, how to plan a theme network, how to develop the indicators that link to the theme, and how to develop the material, so researchers estimate that unrelated caused is because teachers do not understand the characteristics of thematic learning. Another thing that is thought to cause unrelated between indicators and subthemes, is a teacher determine Basic Competence and indicators directly from the theme/subthemes. In order to have a link between the subtheme and the subject matter of each subject, the teacher should explore the material linkage of each subject with the theme / subtheme.
Planning a thematic learning is complex and complicated activity, because they have to integrate some subjects as well as attitudes and skills related to the theme, by preparing the theme network. In thematic learning, theme plays an important role in linking each subject integrated with it. This is one of the characteristics of thematic learning. Material of each subject must be related to the theme / subtheme [2, 14] . The selection of a good theme allows students to explore concepts from various perspectives and viewpoints [15] . Theme as the connector between the lessons allows students to explore and understand the concepts of many different subjects. Teachers who have been trained in applying thematic learning will be more effective in meeting the needs of students [16] [17] so inter-connection of the subjects with subthemes allows students to study more meaningfully.
The Development Students' Abilities Holistically
Students' abilities in the cognitive, affective, and psychomotor aspect can be seen in the developed of basic competence into indicators and learning objectives. Basic competencies in the Curriculum 2013 consist of basic competencies on the affective aspect: ie spiritual competence (BC-1) and social competence (BC-2), cognitive aspects (BC-3), and psychomotor aspect (BC-4). One example of Basic Competence development into indicators and learning objectives are presented in Table I . • By observing the image of the human respiratory organs, the students showed the human respiratory organs properly.
By finding out through literature about diseases of the human respiratory organs, students can mention the diseases in the human respiratory organs confidently 4.8 Presenting the reports of illnesses associated with disturbances in human organs 4.8.1 Creating reports of illnesses associated with disturbances in human organs Based on Table I , the basic competencies development into indicators and learning objective is only be done on the BC-3 or only on cognitive aspects and on the part of the BC-4 or psychomotor aspect. While affective aspect (BC-1 and BC-2) are not developed into indicators and learning objectives.
When researchers asked why the teacher did not develop the affective aspect (BC-1 and BC-2), then the answer to the teacher A is:
The spiritual aspect taught in the religion lesson. Social aspect is observed during the learning takes place, whether the students pay attention or not, do chores, discipline, and others. (AG202) BC-1 and BC-2 did not exist in the Lesson Plan because I adjust it to guide book.
(AG203) The results of interviews toward teachers show that affective aspects (BC-1 and BC-2) in the thematic learning at guide book for teachers also are not developed.
Based on the documentation data in the guide book it is found that the basic competencies on the affective aspects (BC-1 and BC-2) are not developed into the indicators and learning objectives. Data obtained from interviews stated that teachers did not develop affective aspect because in the guide book for teacher are also not developed. There is a match between the data obtained from the documentation and the interviews, so the results is thematic learning is not planned holistically involving the development of cognitive, affective, and psychomotor.
This result of the study is not yet integrated holistically the aspects of cognitive, affective, and psychomotor. The teachers tend to develop cognitive aspect only. These results indicate that thematic learning in the implementation of the curriculum 2013 is not yet holistic. The development of basic competencies into indicators and learning objectives must be done to all aspects. The development of Basic Competence into all aspects will ensure the achievement of competence specified and all students' ability developed holistically.
The link between the three aspects is very closely and its development cannot be separated. The values learned on the cognitive aspect will affect attitudes and behaviours so that students will become complete human beings [18] . It is not only the intellectual aspect that needs to be developed but also physical, social, moral, aesthetic, creativity, and spirituality [19] . The lesson which is not done to develop the three aspects led to the students' development is unbalanced and incomplete. Therefore, the three aspects are very important to influence the behaviour of a person. The development of all aspects of students' abilities will generate a holistic human being.
Several studies have shown a positive influence of holistic learning implementation towards education. Student that implements a holistic education will have a higher score on characters and the multiple intelligences [20] . The integration of character values in learning Mathematics and Science sufficiently effective to be developed in learning [21] . Learning outcomes of the three aspects will determine the success of the student when they are adult [22] . People with a high level of spiritual intelligence have a higher entrepreneurial attitude compared with the people who have a low level of spiritual intelligence [23] . The results of these studies inform the importance of developing the three aspects holistically.
CONCLUSIONS
The results of the analysis of the lesson plan, guide book for teacher, and teaching observation has two findings: 1) in preparing the theme network, indicator of each subject has not been associated with the theme / subthemes, and 2) thematic learning is not planned holistically involving the development of cognitive, affective, and psychomotor. These findings are the weakness guide book on the implementation of Curriculum 2013. These findings indicate that the guide book prepared to meet Curriculum 2013 is not suitable with the characteristics of a holistic thematic learning. If the characteristic is not fulfilled, thematic learning seems as a separated learning and only develops cognitive aspects. Based on these findings it can be concluded that the thematic learning in the implementation of the curriculum 2013 has not been thematic and holistic. Based on the findings described above, it is suggested to the teacher or team of guide book developers as follows: 1) in planning the theme networking, we recommend teachers to analyse and explore each of the subject matter that related to the theme / subtheme, then develop Basic Competence in two indicators of integrated subjects. 2) Teachers should develop all aspects of the students' ability both in
